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Today’s Programme

2:00 — 2:20 pm Recap of Phase | Tryouts |

1. A Brief Summary of Phase | Tryouts M

2. Experience Gained
2:20 - 3:45 pm Phase Il Tryouts:

Planning, Implementation & Evaluation
1. Content — Grammar Forms and Functions
2. Process

« Using Tiered Activities to Address the Needs
of Students at Different Levels of Readiness

« Using Flexible Grouping to Enhance

Learning
« Varying Teacher Support
3. Product

4. Reflection: Difficulties Encountered &
Experience Gained

3:45-4:00 pm

Way Forward 2




Differentiated
Instruction

How?

Why?

Content

Process

Product

Learning Environment




Two Phases of Tryouts in S3

Phase | Phase I
Reading Skills Learning Grammar in Context
Tryout 1. Tryout 1:
2/11/09 — 6/11/09 1/3/10 — 5/3/10
Tryout 2: Tryout 2:
3/12/09 — 9/12/09 3/5/10 — 7/5/10




Phase | Tryouts



Phase | Tryouts

e Development and Consolidation o ‘.
Reading Skills M

TI‘

Whose Idea Was It
Anyway?

Thomson Nelson
978-0-17-011698-5




ldentifying Students’ Strengths & Weaknesses in Reading

Students’ Current Levels

Students’ current reading
levels: around Levels 2/3 with
reference to the LPF for
reading

Students at Levels 2/3 can, e.g.

« work out the meaning of
words and phrases by using
knowledge of letter-sound
relationships and word
formation

» locate specific information
by identifying key words
« make predictions about the

content from the titles,
illustrations or contents

page

Expected Levels

Target reading levels: Levels
4/5 with reference to the LPF
for reading

Students at Levels 4/5 can, e.g.

e work out the meaning of
words, phrases and some
idiomatic expressions by
using semantic and
syntactic clues

» follow ideas by recognising
simple text structures and
understanding the use of
cohesive devices

e organise information and
Ideas in texts by using
knowledge of text structures
and some graphic forms




Content—
Selecting Appropriate Reading Materials

Tryout 1 - Tryout 2 -
Household Inventions Games & Zany Inventions

Whose Idea Was It Whose Idea Was It
Anyway? Anyway?

pp. 2,3,5 pp. 27 - 29



Differentiating the Process —
Using Different Teaching Activities to Address the
Needs of Students with Different Learning Styles

Y
M
e.g. “
 Using graphic organisers

« watching video clips




Differentiating the Product —

Providing Choices Iin Demonstra
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The history of toothbrushes and toothpaste

Years Iventions:

Today you're going to tell us something

/ Oh, it is dirty
[— 1660 Somebody mwented tothpaste s and smelly.

Long long time ago, people
used pits as toilets.

about an invention. What is this invention?

| 0 | Weshingion Sheffied invented a metel tubeto disperse loohpaste ‘ Q
{— 1038 Sormebody invented plastic tootbrushes with nylon tristes
[ ]
009 “_u
sraphic Form
% SR A R
. ui i ile
Teilet - Whose idea was i, anyway? The history of toilets
ﬁs smelly. Yokl How Tn ancient time, people used pits as the toilet.
but someone could you dump
will empty it the waste out )
whenitis the window? )’ l
- filled ua. A
A\_/ -
Before 1596, people nsed chamber pots as the toilet.
Paople used pits as toilets in ancient times B Before 1596, most people used chamber pots and dumped l
the waste out the window

P ¢
Someone still needs
to emplyit twice a
dayl Canwe have

something more
< eqpuenent %;

In 159, Sir John Harrington invented the modern Finally in 1775, Alexander Cummings invented the water
toilet closers’

Q \/\//L ‘ In 1396, Sw John Harvington ivented the first flush toilet. ‘
< N £
' Wowl Ttis clean l

and easy to usel
In 1775, Alexander Cummings made improvements to Sir John Hameton's

Excellent!

fluzh toilet and made water closets




Impact of the Phase | Tryouts on Teachers ‘

Iy

Adopting different teaching strategies:

» Selecting and using a wide range of materials
and activities in response to student abilities,
interests and learning profiles — auditory,
visual and kinesthetic

* Providing multi-option assignments to
encourage students to express what they
have learnt in varied ways

Using graphic organisers to guide different
types of learners to structure information

e Planning with collaborative learning in mind

* Varying teacher input, e.g. more
demonstration and examples for weaker
students to model after

\
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Planning for the Phase Il Tryouts

Some DI strategies were effective and should be further
strengthened:

e.g.— using a variety of activities during the learning
process to cater for learner diversity (process)
— encouraging students to demonstrate their
learning in varied ways (product)

Some DI strategies were not fully experimented in the
Phase | Tryouts and could be further explored:

e.g.— collaborative iearning

New elements
e.g. —applying DI in another area, i.e. learning grammar
In context
— using collaborative learning to engage students in
a common task

12




Phase |l Tryouts

13



Phase |l Tryouts

- Specific areas investigated:

Learning grammar in context

Tryout 1

il

Tryout

2

vl‘

* Duration:  1/3/10 = 5/3/10
(7 sessions)

3/5/10 = 7/5/10
(6 sessions)

14



Usual Practice in Grammar Teaching Before the Project ‘

- Teachers “taught” students all grammar rules listed in the .
grammar book in isolation. M

- Teachers used PPT slides mainly for explanation.
- Grammar knowledge was assessed through discrete items.

Why do |
have to
learn
grammar?

- Ss forgot the rules easily.

- Ss could not use their
grammar knowledge for
communicative purposes
In other contexts.




Y
’ H
. ..
From usual practice

N
Other teaching strategies
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Other Teaching Strategies (I)

Learning and Teaching Grammar in Context
Using an Inductive Approach

With teacher support, the target grammar items/structures are
identified by the student from the texts.

1 ]

The target grammar items/structures are classified by the student
according to their forms.

{A hypothesis is made by the student about the forms and functions of }
<

the target grammar items/structures, using previous knowledge and
contextual clues.

4

f The target grammar items/structures are compared with similar ones,
| and the difference, if any, highlighted by the student.

i |

g
What has been learnt is confirmed and consolidated by making
L reference to dictionaries, grammar books, textbooks, etc. by the student}.

J

~

17



Other Teaching Strategies (1)

Learning and Teaching Grammar in Context
Using a Task-based Approach

The purpose and context of the Main Task are examined and
the grammar items/structures to be learnt are identified by the

teacher.

A cluster of sub-tasks is designed by the teacher for the
Introduction of the target grammar items/structures and for the
students’ practice.

Knowledge of the target grammar items/structures gained from
the sub-tasks is applied when the student works on the Main
Task.

18



The Use of Inductive Approach and
Task-based Approach to Address Student Needs

 The inductive approach allows more room for teachers to vary
their input and support during the learning process according
to the students’ needs.

* The task-based approach provides
opportunities for students to explore the
language in context and interact with
each other.

“As”, “since” and
“because” are all
followed by a clause, but
“because of” is different

« Both approaches increase student
participation and promote purposeful use
of the target language.




Phase |l Tryouts
Learning Grammar in Context

P R R PR PR R
i g
i 41
] Tung Weh Grouwp of Hoapitols Tow Fom Tuen College )
E Phase II First Terout of the “Seed” Prodeck 2009—2010 E
{'T 5.5 English ﬁ
i i
i g
i i
if g
i i
if g
i i
] . » < i
¥ ¥
i ! I [ W i
4 4
i g
i i
g R
i f
i i
il 4
Al Group Wo .- Clnss=55 f
E Home: { 1 E
i )
. §
11 et it et W
W W
L T T TLE LI LI L LRV r e o
41 AT A A A 4 A7 47 47 47 47 47 47 47 47 <41 41 4 47 47 4 47 47 47 4f

Ty Wah Goonp of Hoshital s Yow Eam Yien College
Fha: IT Seoond Trpont of the “Seed™ Progct 30003010
5.3 Englich

Toigabls
"

Group No.: Class: 3.3

Name: )

Dawbeped incs bobs mcien widh TARE: Swdlam Bien O b
EHMducscenEumeu, m.‘.‘RII.D

Tryout 1 — Let’s Fight Crime in Shatin!

Tryout 2 — Travelling with Luck
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Integrating Grammar Learning into Reading

Reading Text “A school burglary”

Treasure Plus 3A,
p.24, Oxford

Grammar Focus:
Using passive constructions to
talk about what happened in a
school burglary

Developing Skills —
On Track Grammar &
Usage, Unit 3, Aristo

21



Integrating Grammar Learning into Reading

Reading Text “Western superstitions”

Grammar Focus:
Using connectives/modals/
imperatives to express
purposes/reasons & give advice

Treasure Plus 3A, pp.44-45, Oxford

Developing Skills —
On Track Grammar &
Usage, Units 15 & 18,

Aristo

22



Planning Stage
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Unit Overview — Phase Il Tryout |

Task-based Approach

Unit Overview

Theme: “Let’s ficht crime in Shatin!”

Task 1. How safe is Shatin?

Input.

- & riews article showt a school burglary in ohain (for
studerts to locate samples of passtve constructions in
the simple past tense)

- & fart sheet about crime rates it Shatin (for shaderts
to wiite a shott report using passtve constructions i
the simple past tense for presentatio)

Form: Passtve voice in the stmple past terise

Function: To prresent factual idosmation shout crime

Activities:

- Ghost Leg “The secquel to 2 burglary i Shatul”

- Designing a board game based onthe game “Urnder
atrestl”

- Whiting a shott repodt dhot crime in shatin

Task 2: Check hefore you go!

Input:

- & viden from the Hong Kong Police Force (for
studerts to get ideas dhout crime prevention)

- & telephone corrversation between the Principal
atud the Vice-principal shout the school bugglaty
(for studerts to locate samples of passive
constructions inthe sinple present tense)

Form: Passtve voice in the simple preserd tense

Function: To give advice shout crime prevertion

Activities:

- Making a checkhist for the catetakers

- Makitiz bookmatks for crime prevertion in
Shatin

Task 3: Safeguard your possessions

Input.

- & leaflet (for students to find, orzanise and
presettt information shout crime prevertion)

Form: Passte wotce in the stmple fubure

tense
Function: To present fistuee plans shout crime
prevettion

Activities:

- Making aplan for the crime prevention
programne for the event “Let’s fight crime
i Shatin!”

,

Main Task: Producthg hookmarks and a leaflet for the competttion mthe “Let’s fight crume i 3hatml” event

24




Unit Overview — Phase Il Tryout I

Task-based Approach

Unit Ovelview

There: Travelling with Luck

Taslk 1: “Luclgy™ tips for the New Year
Input:
- Awebhpage introducing some traditional
Chinese Mew Year food and thereasons why
they areserved
An article about the predictionfor the fortune
of the year

Form: The connectives “in arder to™, “zo0as to”,

“so that”, “because”, “since” and “as”

Functions: To tallt about the purposes and reasons
for eating special food at the Chinese
Mewr Year, and state winy travellers
have to pay attention to certain things
with reference to their zodiac signs
Activities:
- Completing a table about the fortune of the
year by using the informnation fom a reading
temt

Giving adwice with reasons to people
according to their zodiac signs

Taslk 2: Exciterrent in Hong Kong

Input:

- Photos about different tourist attractions and
activities in Hong Kong

- Awebpage with travel tips from a local travel
agent

Form: Theimperatives, questions beginning with

“why not...” and the modals “should” and
“had better™
Function: To give advice about whereto go for
sightzeeing and shopping, and things to
buy

Activities:

- Card game: Giving advice about different
activities and places to visit in Hong Kong
using the target language items

- Giving shopping tips to travellers

Taslk 3: A“lucky™” tranel plan
Input:
A printout af'the Q& A section fomthe
webpage of the Hong Kong Travel Agent
students” shopping tips produced in Task 2
Form: The connectives “in arder to™, “soas to”,
“gothat”, “because”, “since” and “as”, the
imperatives, questions beginning with
“swboy not” and the modals “should™ and
“had hetter™
Functions: To express purposes and reasons and
give travelling tips with reference to
the zodiac signs
Activity:
- Replying to wvisitors” enquiries about
sightsesing and shopping in Hong Kong

Main Task: MMaking a “lucky™ trawel plan for travellers to Hong Kong with reference to their zodiac signs

25



Differentiating the Content

‘Tong Whah Goonp of Hoshitals Yow Eam Yoen College:

Phas: I Scoond Tryout of the "Scod™ Progct $009-301 0

53 Englsh

All students learn the same language functions:
e giving advice
e giving reasons

but more language forms are provided for
students who are more ready:

Lang Students who Students who
functions are less ready | are more ready
Giving “should”, + “What about”
advice “Why not”, + gerund
“had better”,
Imperatives
+ base form
Giving “as”, “since”, |+ “because of”
reasons “because”, + noun phrase
“in order to”,
“so that”

+ clause 26




Task: After listening to the conversation between the Principal and the Vice-principal about

Students who are less ready: tick the statements mentioned in the conversation. (Nos. 1-9)
Average students: write a piece of advice that is in the conversation, but not listed. (No. 10)

Differentiating the Process (I) —

Using Tiered Activities to Address the Needs of

Students at Different Levels of Readiness
Example 1: Listening Activity

how to raise the security standard of the school, do the following:

More able students: add two more preventive tips to the checklist. (Nos. 11-12)

Before you leave, make sure the following is done:

1. The computer equipment is stored in the ‘/ 2. The windows in the computer room are opened.
computer room.

3. The computers are removed. 4. The windows in the staff room are closed.

5. The Vice-principal’s room is locked. 6. The Principal’s room is locked.

7. All the lights in the corridor are turned on. 8. All the money is kept in the safe.

Q. The safe in the Principal’s room is locked. 10. | The on.

11. 12.

27



Differentiating the Process () —
Using Tiered Activities to Address the Needs of
Students at Different Levels of Readiness

Example 2: Case Cards

Task: Ss answer questions posted on the Q&A section of the webpage.

Ss who are less ready: attempt easier cases
More able Ss: attempt more demanding cases

Case 4: (easy)
My husband is a Horse and | am a Rat. We will visit
Hong Kong for the first time in March. Can you
suggest some places and activities for us?

m

vva tNn nrovidao a N
i IUCT A 111U

Cec h
OO OV

o) s
1AV © LUlJ 1

moandinA ac P
niariviniy do C

comprehensive answer)
| am a Rabbit. | plan to go to Hong Kong with my friend,
who is a Sheep. When should we go on the trip? What
places should we visit in Hong Kong? What should we
buy to bring us more luck? More importantly, what
should | pay attention to during my visit?

Case 5: (more d

M

(af/a
o Ly
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Differentiating the Process (ll) —

Using Flexible Grouping to Enhance Learning ‘

Example 1: Bookmark Design . ”

Pl Eure o 'ﬂw_ “oeuihe | Function: Give advice on crime “C4%
g i s 4k prevention =

[

-_] ]/\Q f_"J"d;D | SR }c_:.c" )\ (-"C’

n« e i delos Qare

{ Form: “Make sure” + passive voicein
the simple present tense

(_’_\L-,:Secl .

_f—ﬁ {'_J’ Task: Students discuss in groups

Kk 1 L __j what crime prevention tips to

T be put on the bookmarks.
Then each student designs a
bookmark with a piece of

advice on crime prevention.

29



Differentiating the Process (ll) —

Using Flexible Grouping to Enhance Learning
Example 2: Game: “Under Arrest!” (1)

Game — "Under Arrent!”

15

Soane fingaprints .|

[ ]
o"
i)

Function: Talk about what
happened to the people =
and the property in a
school burglary

Form: Passive voice in the simple
past tense

Task: Students talk about what
happened in a school burglary
according to the clues.

4 students in each group:
S1: weakest

S2: average

S3: average

S4: strongest

30



Differentiating the Process (ll) —
Using Flexible Grouping to Enhance Learning

Example 3: Game: “Under Arrest!” (2)

.

Students worked together
to design their own game.

31



Differentiating the Process (lll) —
Varying Teacher Support

Example: .
Discovering Grammar Rules M ”
fTeachers provided additional \

support to the weaker students
by breaking down the steps and
demonstrating to them how to
,_ _ o locate the target grammar items
they should eat vegeaarian food Single Rats may like ; e : greenety brings and |dent|fy the fUnCtionS they
good lucls to their career or study. However, they had beter avaid travelling to the north az this may \ perform . /

get them into money problems.

. Tasle Find the sentences which tell what people of different zodiac signg ghould do and
Imteresting Rat Facts: why they have to do so from the article “Prediction of Your Life and Fortune in
Zodiac colour: green — anod for wealth 2010™. .le.-'“to divide the sel{tences 1-1-1t0 three parts: “what people do™,

S 2 “connectives™ and “purposes/reasons”.
Lucky direction: west — good for career or study

. e ‘What people do Connectives Purposes/Reasons
Season: spring Single rats may like to since greenery brings good Iuck to his
Charm: ja ez — onod for lowe hike in the countryside career/study.
jade es — good for love
They should eat more in order to prevent health problems.
vegetables

Jade accessories Greene1y

32



e.g.

Differentiating the Product

First Tryout

- Bookmark »

(Present advice on
crime prevention)

- Leaflet (Final product) »

(Give facts about
crimes in Shatin and
make plans for crime
prevention measures)

Second Tryout

- Case Cards »

(Give advice to
travellers on what (not)
to do based on their
zodiac signs)

- A ‘lucky’ travel plan
(Final product) »

(Suggest a 1-2 day
travel plan with
reference to the zodiac
signs)

33



Assessments

Final Examination — Reading Comprehension
& Using Grammar in Context

Examples taken from

Internal Exam Paper

P
D

34



Difficulties Encountered in Phase Il Tryouts (I)‘

»

Difficulties Encountered

Action Taken

 The big class size was a crucial
factor hindering the smooth
iImplementation of the planned
learning, teaching and
assessment activities.

» Co-teaching helped to provide
additional teacher input.

e Some students could not follow

the activities, e.g. they found it

hard tn r~||cr\r\\l r tho
narGg 10 giscgver ine Uloulllllou

rules from the examples.

e Tasks were broken down into
shorter, more manageable steps,

\I\ll'l‘l"\ \/Qarv/ r\lag

inctritetinn
VViLlllT VCI1Yy

na
(] | COLI IIIQLIU\JLIUIIQ CAIIU

demonstration to guide students
through.

 More visual support was given to
help visual learners understand
and learn better.

35



Difficulties Encountered in Phase Il Tryouts (1)

Difficulties Encountered

Action Taken

e Some students were not active in
class and showed little interest in
learning.

 Different kinds of activities,
especially creative work, were
provided in the course of learning.

» Teachers had to engage students
in purposeful group work which
allowed more S-S interactions.

* Mixed groups provided
opportunities for the students to
learn from peers. The brighter
students helped the others to
complete the tasks and the
weaker students were more
willing to approach group
members for assistance.

BT
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Difficulties Encountered in Phase Il Tryouts (lll)

Difficulties Encountered Action to be Taken in Future

 Teachers were not sure if students |« Instead of using only summative

could really acquire the grammar assessments, teachers have to
knowledge as some tasks were evaluate the effectiveness of

rather “unconventional” to both the | learning and teaching through
teachers and the students. various formative assessments, e.g.

class work & presentations with
timely feedback.

 The teaching outcome was not as e It might not be easy to try

Ideal as expected. something new with S3 students as
some of them have already
developed some less desirable
learning habits. New teaching
approaches may produce better
outcomes with S1 students.

« Some students could not apply * Language items should be recycled
what they had learnt in the two In purposeful contexts.
modules correctly in the final
products.

37




Teachers’ Reflection on the Phase Il Tryout
14
Impact on Students b

 Most students loved to work with peers.

 Most students could retain and understand the
grammar knowledge better if they could work
out the grammar rules themselves.

e Students loved creative work and assignments
which matched their learning preferences.

e Students learnt best when they could make

use of grammar knowledge in context.

38



& T

» allows us to apply our grammar
knowledge in a meaningful context.

» allows us to interact with one
another. If I have problems, | can get
them sorted with the help of my
group mates.

e creates room for more creativity and
originality.

* is more challenging!

e is fun!

M, =

ents the Board Game
Aar Arroct!” ‘
UCTI MII1I1COlLl. .
&M
This game:

1
<~ -Q
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Students’ Comments on the Use of the Inductive Approach‘

|
»

K\Ne learnt actively and\

participated in class
activities with a high
degree of involvement.

 We identified the
grammar rules
ourselves. In the end,
knowledge could be
consolidated and
better retained.

Shatin JPC 2009 L{@

AYear-long Community Programime Against Youth Drug Abuse
will be launched to help teenagers stay awayv from diugs.
In this programine

- wistts to the Hong Kong Jockey Club Drug InfoCentre (DIC) will be organized
for primary and secondary schools

*“Bay Mo To Drugs” Online Quiz Programme will be organized

s anti-drug publicity leaflets will be distributed to all students in =hatin

- the anti-drug Theme Song "o, Mo, Meo" will be produced

*an anti-drug Drama Club will be set up

*anti-Touth Drug Abuse Talks will be organized for students and parents

1 mﬁ
. .
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Teachers’ Reflection on the Phase |l Tryouts'
I

eLearning and teaching should be more ?
student-centred and curriculum planning B
should address what students need to learn
Instead of what teachers have to teach.

 Teachers should vary their support and
guidance in response to student abilities and
readiness.

e Purposeful use of grammar knowledge helped
students learn and retain the grammar rules
better.

 Teachers should have faith in students as they
were able to work collaboratively in groups.

41



Way Forward

= A _— AL

Future Implementation of Dl in t
Teaching of English

e

Differentiated

Instruction

| |
f Content \ 4 Process \ / Product \
» Different teaching
strategies &
activities will be

e Resources will be
varied to match

* A wide range of

product formats
students’ current

emploved will be
levels of L considered.
understanding. Flexible grouping
\ J \ will be adopted. / \ -

Learning Environment

42
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Students’ Work — Tryout |
Board Game (1)

Tung Wah Group of Hospitals Yow Kam Yuen College Activity Sheet 2.4 Tung Wah Group of Hospitals Yow Kam Yuen College Activity Sheet 2.5
Phase 11 First Tryout of the “Seed” Project 2009-2010 Phase I1 First Tryout of the “Seed™ Project 2009-2010
S.3 English

.3 English
“Let’s fight erime in Shatin!"

“Let’s fight erime in Shatin!™

» . Taey o ! Class: 8.3 C Date:
Name ‘,J_L,i—”‘.’}il 30 lass — o SES—— Name: Mﬁ( #l) Class: 8.3 _( Date: =

Game — ‘Under Arrest” (New Version)

T3 ‘Game — ‘Under Arrest’ (New Version)

The vichm frdo’® | The e (’S'f}f"?‘“-“ The °’ﬁ£ﬁ““{”’ THE END
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Rl o i i
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ﬂ % '1 v\@f?

Give suggested answers to your Board Game.
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Developed in collaboration with TWGHSs Yow Kam Yuen College
©Education Bureau, HKSAR 2010

Developed in collaboration with TWGHs Yow Kam Yuen College
©Education Bureau, HKSAR 2010




Students’ Work — Tryout |
Board Game (2)

Tung Wah Group of Hospitals Yow Kam Yuen College Activity Sheet 2.4
Phase II First Tryout of the “Seed” Project 2009-2010

S.3 English

“Let’s fight erime in Shatin!™

(/) Class:83_C

‘d"l d%l‘u

e

‘H«L +o high

2 Mhe Haboin =

LT
Fd |

’ch- 15
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THE END
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Developed in collaboration with TWGHs Yow Kam Yuen College

©Education Bureau, HKSAR 2010

Activity Sheet 2.5

Tung Wah Group of Hospitals Yow Kam Yuen College
Phase 11 First Tryout of the “Seed” Project 2009-2010
S.3 English
““Let’s fight erime in Shatin!”

Name: - LL""'L }M\P ( |) Class: 8.3 Date:

Game — ‘Under Arrest’ (New Version)
Answer Sheet

Give suggested answers to your Board Game. /’

1 S .Y/
T A
3. .,’YM_

o The ohld 9 A ./.‘M
s Te sy Aol
N PRATR a 2y

7.
8. The  ARad mgﬁ i
9.
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13. _L J_ran qw// -
14, M "\Qrv\m g »4:»,&./7‘
1s. J‘w ‘chjr At EMK. 4,
16. —d\q /jgc s (ag /;rr./i/
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Leaflet (1)
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Case Cards

Case 5. (more demanding as Ss have to provide a more comprehensive
answer)

| am a Rabbit. I plan
to go to Hong Kong
with my friend, who
Is a Sheep. When
should we go on the
trip? What places
should we visit in
Hong Kong? What
should we buy to
bring us more luck?
More importantly,
what should | pay
attention to during
my visit?
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A ‘Lucky’ Travel Plan (1)  } #

Day1 morning

You should take the MTR to go to Mongkok. Go to Tai Hing Roast
Restaurant to have breakfast.

Then we can go shopping in Mongkok flowers market. We have a
free time to buy the red flowers. The red flowers can bring
good luck to you.

to Jade Market. Your son was born in the
figer should wear a jade necklace in order to
nships with friends. The Monkey wears a

good health.

—
3 P

You were born in the year of the Monkey. You should go to the
Peak in the morning. You can see the beautiful view of Victoria
Harbour. The Monkey wears a jade so as to have a good health.

in the year of Tiger. You and your son had
an Park. Both of you can play games happily.
wear a jade necklace since it may bring luck
Ir black clothes because black clothes bring

bad luck.
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A ‘Lucky’ Travel Plan (2)
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